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Swedish Abstract

Projektet syftar till att undersoka om systemet n@@ebidragsanstallda pa museer och arkiv,
kopplat med Livslangt Larande, kan leda till en dkdemokratisering av institutionerna.
Undersokning baseras pa arkivstudier och etnodafiltstudier. Kvalitativa intervjuer
utfordes med anstéllda vid Jamtli och Landsarkistersund under perioden februari till maj
2010. Lonebidragsanstallda och personer i lednimgsimtervjuades, fragorna centrerades
kring Livslangt Larande, larande och Ionebidragssyet. Det etnografiska materialet
analyserades med hjalp av teorier kopplade tillslémgt Larande och arbetsplats larande.
Studien kontextualiserar larande till arbetsplatsenseet och arkivets pedagogiska profil,
informellt Iarande och rehabilitering vilket belgsfran l6nebidragsanstalldas situation. Detta
satts i perspektiv med EUs och Sveriges sysseisgpolitik och dess mal med Livslangt
Larande, jag belyser detta fran ett demokratisktladturarvs perspektiv.

Undersokningen kommer till slutsatsen att kultusarstitutionerna ar avhangiga av
Ionebidragsarbetare for att kunna uppfylla stateas for ett demokratiskt kulturarv. Vidare
menar jag att Livslangt Larande maste definierasrdo@nom kulturarvsektorn om det ska
kunna anvandas som en atgard for att demokratfisstitutionernas arbete med kulturarv och
sysselsattningsatgarder. Museer och arkiv maste defniera vad de avser vara malen med
Livslang Larande for sina anstallda, speciellt miem arbetsmarknadsatgarder, om de dnskar
att det ska fungera som en resurs foér personligakting. Jag kommer aven till slutsatsen att
Livslangt Larande béast anvands som en metod for latind anstdllda, komma at
samhallsattityder snarare an larande. Metoder édind aspekt kan darfor andvandas for att
utvardera institutionens kulturarvsnarrativ.

Nyckelord: Livslangt Larande, Demokrati, Lonebidra&gdy), Kulturarv, Jamtli, Landsarkivet.



English Abstract

This project aims to investigate if the system whge subsidy’ coupled with of Lifelong
Learning can result in more democratic museumsaacitives. The study is based on archive
studies and field studies and qualitative intergeimterviews was conducted with people in
‘wage subsidy’ programmes and people in managepasitions at Jamtli and the Regional
Archives in Ostersund and questions centres aradifietbng Learning, learning in general
and the ‘wage subsidy’ system. The ethnographien@twas analysed using theories on
Lifelong Learning and workplace learning. | arguethis paper that learning is situated to
certain contexts, e.g., the museum and archivéhagedagogical profile, to the social and
political context. | discuss these contexts in twhLifelong Learning and EU and Swedish
labour market and cultural policies.

| come to the conclusion that heritage institutisrdependent on people in ‘wage subsidy’
programmes to continue to exist and to further matzatic heritage. | argue, furthermore,
that Lifelong Learning needs to better define witthe heritage sector if it is to be utilised in
terms of labour market measures and democratisafidreritage. If museums and archives
want to use Lifelong Learning as a method for peatdevelopment among people in labour
market measures they need to better define the gotd Lifelong Learning. | therefore come
to the conclusion that Lifelong Learning is bestdiss a method to approach attitudes to the
society rather than investigate learning, as legris assumed within this theory. If museums
and archives are approached from this angle, Lifgloearning can be used as a method to
evaluate the heritage production.

Keywords: Lifelong Learning, Democracy, ‘Wage Sualysi EU, Cultural Heritage, Jamtli,
the Regional Archive.
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I ntroduction

Swedish heritage has for the past 70 years beeanded on disabled, immigrants and
unemployed. Although this is poorly acknowledgedythhave been the centre of cultural
political debates and played a role in the dem@a@bn of heritage. Therefore, this paper
seeks to investigate the labour market measure krasv‘'wage subsidy’ at Landsarkivet
Ostersund (The Provincial Archive, Ostersund) amentl (The Regional Museum of
Jamtland), hereafter referred to as Landsarkivet damtli. | want to explore if an
investigation of Lifelong Learning among this groojpeople can result in new approaches
to an increased democratic heritage productionustenims and archives.

| argue that learning and knowledge is not freetfltg but situated. In this context it is
situated to the physical location of the museumanatiive, to the structural context of labour
market measures, the workplace ideology, and tosti@al and political spaces of the
workplace. Therefore to investigate if labour markeeasure and Lifelong Learning can
result in more democratic institutions | have posied learning in terms of these contexts.

| will begin this paper with a presentation of te#nographic field followed by a detailed
introduction to the politics and ethnography of geasubsidy’. The reason for doing this is
that the development has a specific connectioratotld and that it has not been brought to
light before. | will continue to discuss Lifelonge&arning in terms of theory, politics and
ethnography to position my informants learning ipcditical context. The paper will continue
with a discussion on situated learning in termsvofk, coffee-breaks, workplace ideology
and rehabilitation. | conclude with a discussionLifelong Learning and labour market
policies can be regarded as a way to reach moreatatic heritage production.

TheField

In February 2010 | was given the opportunity to duet a four month study funded and
initiated by the Nordiskt Centrum for Kulturarvspemgik (NCK) (Nordic Centre for
Heritage Learning). My task was to find an appragrigroup placed in a labour market
measure, interview them and analyse the materialgutheories concerning Lifelong
Learning. | choose the group of people in ‘wagesgilyd programmes. These people have an
occupational disability, in a heritage context tldsinteresting as it exist few texts on the
subject. It is only Sivesind (1981) that deals wilisabled employees in museum other
literature on the topic of disabilities deals wittgllections (Sandell, Delin, Dodd & Gay
2005), displays (Cox 1990, Pearson 1984) and acGkdsensky 1981, Kaushik 1999,
Artymowosky 1986, Rix 2005). So, an enquiry inte tircumstances concerning this group
is of importance, especially as Leymann (1992) Hontimquist (2006) has shed light on the
social vulnerability and discomfort this kind of ployment entailed for some. This was
something that | also found in my ethnographic mat@nd in an interview with curat@ten
Gauffin | was told that there exists a traditiorsfieak condescending ab@aople on ‘wage
subsidy’ and that there exist feelings among thwseage subsidy’ programmes that they are
second-class employees. He added that this is borgdhat Jamtli, as far as possible, try to
avoid.

Occupational disabled, however, should not be demsd as a group for special measures,
but as citizens with rights and obligations (Buggepositionen 1999/2000: 79), but as work
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is regarded as a democratic right there are sugpgstéms to help these people and to prohibit
discrimination (SFS 1999:132, SFS 2000: 630). Altdio ‘wage subsidy’ is regarded as a
temporary solution it often results in permanentaions due to the person’s handicap
(Trygged 1996: 56, 73, 164). Moreover, the termupetional disabled have lately been
misused in Sweden. People with problems findingoasitn is now being classified as
disabled by the Swedish Employment Service regultm an increased of occupational
disabled with 350 percent during 1991-2004 (Holretj@006). However the reorganisation
of labour market measures has decreased the nwhpeople in ‘wage subsidy’ programmes
(Budgetpropositionen 2009/2010:34).There is theesfoany reasons for why interest should
be paid this group; the group is sparsely represkint heritage representations and writings,
and they are current issues in policy and mediatésbMoreover the system has been crucial
for the survival of museums and archives.

At the initial stage of the research | distributedjuestionnaire among the selected group at
Landsarkivet and Jamtli. At Landsarkivet the questr was handed directly to the selected
persons. At Jamtli it was distributed through thentdn Resource Manager as the question
was deemed sensitive. Five people are appointeaaige subsidy’ at Landsarkivet, four male
and one female. Four people choose to participadeal were male. At Jamtli there are 32
people in ‘wagesubsidy’ programmesl5 females and 17 males. Nine people choose to
participate, two females and seven male. Twelvegrex choose not to participate leaving a
number of 15 that did not answer at all althougkyttvere reminded three times through the
Human Resource Manager. The reasons why so fewlegpa@mted to participate is unclear
but it could be due to the sensitive circumstano@scerning the employment. They high
number of respondents at Landsarkivet could betaldleat | interacted with them on a daily
basis. In terms of respondents there was also @egeliscrepancy as only two females choose
to participate in the study. It is possible tharthcould be a trend that females are less likely
to participate in the study, but to draw any sutitsth conclusion a similar study must be
conducted among all the employees in the two utstits. Nevertheless it is possible that the
heteronormative distribution of power combined witlte social vulnerability affects the
willingness to participate in the study.

The purpose of the questioner was to map the paatits and | wanted to know their: name,
age, gender, education, time of employment. | alsked questions such as; how do you
experience the employment? Do you experience thathave developed during the time that
you have been employed? Have you started any\aéigk activities or ended any after you
were employed in the institution? The questionng@jieze me possibilities to familiarise
myself with the attitudes of the respondent aralsb availed the participants to contemplate
on what | sought to know of their experience oklahg Learning.

The respondents were in the ages 47 to 63, and fliwerse educational and vocational
backgrounds. They had been employed at Jamtli amtidarkivet in between three to 16
years and there were diverse reasons why they éaw placed in labour market measures.
Nevertheless they had in common that they wereatlveptimistic to the employment as it
had a positive effect in their life and contributedhat they learned something new.

Methodologically qualitative interviews were usethe respondents were called to a
conversation with me where | asked them to defiffeldng Learning and from there the
conversation continued focusing on learning atwbekplace. | deliberately did not ask why
they were placed in labour market measures, btih@gonversation continued these issues



were raised voluntary. The conversations lastedidrt 30 minutes to over an hour and was
characterised by semi structured open ended quasstio

| also interviewed four people in management pas#i Director emeritus of Jamtli Sten
Rentzhog, the Director of Jamtli Henrik ZipsanegTdirector of Landsarkivet Eva Sjoberg-
Zipsane and curatd8ten Gauffin. The conversations were structuredimilar ways and
centred on the people on ‘wage subsithte at the institutions and on aspects of Lifelong
Learning.

Labour Market Policies

Since 1934 museums and archives have been subjttidur market measures. This group
came to be known as ‘arkivarbetare’ or ‘archive keor and entailed mainly older persons
and to persons with physical or mental disabilitieat had problems finding a position
(Trygged 1996: 18-21). ‘Archive work’ was part diet Swedish labour market policies that
entailed active measures to employ workers whdreulawas needed and availed them at the
same time to retain their competences (SOU 1993):The town Ostersund has since long
been targets of governmental measures, e.g., Leinkstareceived two male archive-worker
in 1937 (Landsarkivet i Ostersund, ambetsarkiv, M@, Frykman & Hansen undated: 7-8).
The arrangement was mainly addressed to men aot system was based on the ideal of
the male bread-winner. After World War 1l the labonarket was transformed and this kind
of work was given humanistic connotations direadedisabled veterans and refugees with an
academic background and Jamtli was in 1945 sugtjésteost an Estonian refugee. Many of
the refugees were prominent scholars resultinghat the Swedish government instituted
scholarships in 1947 for research (Letter from eBistarbetsmarknadskommision 1945,
Trygged 1996: 21, 28, Englebrektsson 1997: 7-9egtav &Forslund 2009).

Overall ‘archive work’ was mainly reserved for aldeeople with difficulties accessing the
labour market and continued as such to the 197BS (®71: 202). Sten Rentzhog stated that
during this time many County Museums had about @ent of the staff hired as ‘archive
workers’. Jamtli, due to an active relation to theemployment Service, managed to appoint
gualified people that they regarded as ordinarff.dta the larger towns, e.g., in Stockholm
‘archive workers’ was however regarded as suppléangrstaff. The definition of ‘archive
worker’ changed in 1974 (SFS 1974: 13) to addrhesd with decreased work ability and
came to be included in the law of employment prtodac(SFS 1974, revised in SFS 1982:
80). The system changed in 1980 and was replacéd thve system of ‘wage subsidy’
(Budgetpropositionen 1978/79: 73, Engelbrektss®i718). Until this point the government
had been liable to the worker, but the respongjbilias handed over to the institutions and
subsidy was given to cover parts of the salaries.

The County Museums in Sweden protested againstréfism and Rentzhog and Hagberg
(1978 write in a letter that they hoped to secure gowemtal subsidy, but that it required
addressing the Ministers of Parliament so that thegerstood the situation. A year later

1'Det bér finnas vissa méjligheter att trygga lans®ernas mojligheter att aven i framtiden far afdrade
statsbidragsvilkor for denna arbetskraft (...) deufsétter att samtliga bearbetar sina riksdagsmbrstyrelser,
sa att politikerna forstar vilken prekar situat@mom hotar for museerna (...)’ (Rentzog & Hagberg 1978
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Rentzhog (1979)writes that several museums were going to findndeves in a difficult
situation and that the museum activities would tesaerably limited if the Governmental
Bill was passed. Documents from the Committee dtuCal Affairs (KrU 1978/79: 2y) and
Organisation of County Museums (Lansmuseernas $misadd 1981) show that the
Governmental Bill resulted in that the museums toaclut back on the number of employees.
This resulted in that the people in ‘wage subsioipggrams, that were fundamental for the
museums activities, were not employed at all. Yystesn also affected the Regional Archives
were employment were dramatically decreased (AM®)19

In 1984 the definition of ‘wage subsidy’ changed address those with a documented
disability. However, Sten Rentzhog and Sten Gauttid me that despite this Jamtli
continued to appoint the same kind of people asrbefSoon after the system was about to
change again. Rentzhog writes that it was necedsaagt and secure funding otherwise the
museums would find themselves in a setback. Theeisgas discussed in Parliament and
museums were given special attention (Rentzhogd, 488

‘Flexible wage subsidy’ was instituted in 1991 andbsidy was based on the person’s degree
of disability and the definition of who qualifiedas changed to occupational disabled. This
referred to people with physical, psychologicatiaband intellectual problems and handicap
(SFS 1991: 333). Due to economical reasons the umusector did not welcome the system
and it created debates in the media (Von Bergerl 1$8denbladh 1991, Modin 1992).
Archive material shows that it was regarded asnwaeatastrophic consequences (Johansson
1990), and as a dismantling of the museum and\sctector (Rentzhog 1991). At Jamtli
they feared that it would destroy the regular aittis and have serious implication for the
mission operation (Gauffin 1992, Rentzhog 1997)a Bydgren-Zipsane said that one of the
consequences of the reform was that the abilitgnbploy people in terms of labour market
policies was limited whereas previously they hadrbencouraged to hire people. Yet the
Governmental Bill (Budgetpropositionen 1990/91:18@0ted that the transition would not
change anything immediately for the institutionst &dmitted to long-term effects.

From archive material it is clear that the therecior of Jamtli Sten Rentzhog played an
instrumental role in the political circumstancesewhstruggling to retain the system. The
system was important as the continuance of th&utiens and the ability to remain open to
the public depended on this subsidy system. Henakso formed an important base for the
cultural political debate considering the democratbjectives of access and mediation of
heritage, especially in areas of depopulation atemic regression.

Due to protest from the County Museums it was detithat the heritage sector would not be
charged with the new regulations, but that theesgstvould be evaluated to investigate how it
might affect the museums and archives. This resgufiean intense political activity among
the County Museums. Sten Rentzhog told me, andivarahnaterial has showed, that the
County Museums waited on the Ministers of Parliaimeemd managed to state the case so
clearly that the Government passed the Bill but enail exception for the County Museums
and provided supplementary subsidy (Kulturdepartgatel 993-06-10, Budgetpropositionen
1992/93: 100, 1993/94: 100, Lansmuseernas samatet998, 1999, 2000, 2001, 2002,
2003, 2004, 2005, 2006, SOU 2003: 3a%titutions with more than 30 percent employees in
‘wage subsidy’ programmegceived supplementary subsidy from The Legal, iz and
Administrative Services Agency from 1994, but fral®95 it was redirected from the

2 'flertalet museer skulle hamna i en mycket svéirasion om férslaget genomfors. En kraftig begramgiav
den nuvarande verksamheten torde bli ofrAnkomlfta @er6rs bortat halva museets personal’ (RentA89@).
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Swedish Arts Council (Lannegren 1997). Rentzhodferte had succeeded and Jamtli was
the institution that received the largest fundirReritzhog 2002: 145). The government
acknowledged that the institutions lacked finanaed that ‘wage subsidyvas fundamental
for the continuation of the institutions and playedetermining role in the future of Swedish
cultural politics (SOU 1997b: 187, 202-204).

Henrik Zipsane like his predecessor Sten Rentzlugiteed to the economical benefits of
‘wage subsidy’. Henrik Zipsane said quite frankhat ‘wage subsidywas labour to a
cheaper price. While at the same time Henrik Zipsaéten Rentzog and Sten Gauffain
admitted that parts of the museum could not fumctiithout the system. This is complicated
as in 2010 the funding to County Museums has bhanrelled into operational management
instead of being allocated to ‘wage subsidy’ (Kuthdet 2009-10-01, Budgetpropositionen
2009/10:1). This can result in that museums maynectssarily allocate funding to salaries
but channel it into other areas that need attentiothe long run this can result in that the
museum has to downscale employment in ‘wage subprdgrammes. Henrik Zipsane said
that it was tempting to employ people without dibis; however he prefers to keep the
system as he regards it to contribute to sociaésom and regional development something
that also Eva Sjogren-Zipsane agrees on. Henrikafip said that instead of these people
being unemployed and confined to their homes theynaw part of a social context. Zipsane
regards this as contributing to Lifelong Learning.

During my research | was told by various peoplé fizentli had a positive attitude to labour
market measures. It is otherwise common at ingtitgtthat the terms ‘archive worker’ and
‘wage subsidy’ is given negative connotations. By#agren-Zipsane said that the word ‘wage
subsidy’was tainted and that she preferred not to spetiose terms. Like the word ‘archive
worker’ it created an impression that something wesng with the person, it was important
to her not to point the disability out. Sten Rewigland Sten Gauffin said that they did not
make any difference between employees and Eva&jafpsane said that she preferred to
focus on the positive aspects such as new skalsttie employees brought to the workplace.

Jamtli and Landsarkivet receive several peopleaa ga different labour market measure and
there is an accepting culture within these insonhd to different work abilities. All my
informants had positive attitudes to the employm&atra and Rupert said that they always
felt included in the work and Sara expressed thatwsas never addressed ageason in a
‘wage subsidy’ programme. She articulated a pasitifference to the employment at Jamtli
compared to other places. Sara continued statiagdhbe to the high amount of people in
‘wage subsidy’programmeshe did not feel odd as she would at other platles. may be
due to that Henrik Zipsane preferred to think aérgene in equal terms and as participants in
the labour process, but that people participatedifferent ways. Although not dominant for
Jamtli, Henrik Zipsane said, that he sometimes @mewed that people in ‘wage subsidy’
programmes guarded their position as being of atdund in the workplace. He said that
they sometimes alienated themselves. Thereforepgemple experience themselves in relation
to the system of ‘wage subsidy’ and in relatiomtioers also stipulates the learning process.



Learning and Lifelong L earning

Lifelong learning has become a popular catchphrdaeyis (2007:123) writes that it has
almost become a social movement and Nijhof (2008) 4oes as far as calling it a cult or a
religion. Yet the advocates of Lifelong Learningy@avery different motives. | will, therefore,

begin with explaining the theoretical approach garhing, continue with the ethnographic
association and explain the political implicatiom learning while giving museums and
archives special attention.

Learning is here understood as participation iniadopractices and as a process of
socialisation and enculturation. It is a permanent semi-permanent change in how
individuals think or act where individuals engageai process validating the worth of the
experience and how they might learn from it (Bike2004: 314-316). When it came to
learning my informants associated it to formalisgt such as schools. The contextualisation
of learning to a designated place determined howinfoymants considered participation in
the learning process. Some regarded themselvesirag too old to learn new things and that
learning was better suited for the younger. | comphis to Barnett’s argumentation that
learning is usually associated with being young #ngersonal development. Barnett writes
that learning can be unsettling as the self-imagmaturity or authority suddenly contrasts
with those of depending and lack of understandBayifett 1999: 35). My informant Daniel
on the other hand said that one should never éeebld to learn new things. My informants
that regarded themselves not being too old to leagarded it as a personal development.
This was also the group of people that had gairexd skills at Jamtli and Landsarkivet. My
informants that regarded themselves as too oldamlsomething new associated learning to
the work at either Jamtli or Landsarkivet.

Lifelong Learning can easiest be defined as legrfrom the cradle to the grave and learning
takes place in various contexts (Gram 2002: 10,t&gson 1996: 50). When | asked my
informants to define Lifelong Learning, they all time beginning hesitated as if there was a
catch to it, but then answered with a question estjgg learning throughout life and in a
daily context. The definitions were similar — Walin explained that he understood it as that
one issupposedo learn something everyday and Rupert, Lisa, ,Skn, Daniel and Ken
statedthat they learned something new everyday.

All of my informants stated that it was unavoidabiat they would learn something new.
Therefore | come to the same conclusion as Gusiad996: 53) that it is obvious for most
people that some kind of learning takes place tjmoaut life and that the definition of
Lifelong Learning is too generic. | also agree w@hvier (1999) and Hallgvist (2005: 31)
that write that the terms needs to be better defioebe utilised in a meaningful way. This
was even reflected on by my informant Alexander. 4a& that thishing with Lifelong
Learning was nothing so special, but it was abouhg and taking. Alexander considered it
as a process that he was not aware of, but jugieimeol.

| remain critical to the term Lifelong Learning acall for a better definition and utilisation of
the concept. In this paper, therefore, | adhedatuis” definition of Lifelong learning as:

(...) the combination of processes throughout aitifet whereby the whole person — body
(genetic, physical and biological) and mind (knadge, skills, attitudes, values, emotions, beliefs
and senses) — experiences social situations, ttoeiped content of which is then transformed
cognitively, emotively or practically (or throughoany combination) and integrated into the



individual persons biography resulting in a conditys changing (or more experienced) person.
(Jarvis 2007:1).

Jarvis definition is all-encompassing, and it beesrapparent how multifaceted, vague, and
difficult to explain Lifelong Learning is. The deftion is open-ended and as such it can be
employed as preferred in any social analysis. aifglLearning is at the same time everything
and nothing, it can be utilised in all ways possiahd it is exactly this that is the pitfall of
Lifelong Learning. Jarvis definition, however, posis Lifelong Learning in terms of
personal and interpersonal experiences. | willthis investigation, focus on the personal
learning experience of my informants, but positibis within the political discourse of
Lifelong Learning.

The Palitics of Lifelong L earning

The idea of Lifelong Learning within the politicabntext of EU is that everyone is capable to
learn and should do so throughout life (Nijhof 2@@8). Lifelong Learning has therewith
become a resource in human capital theory andsJ&007: 100) and Gustavsson (1996: 48)
hold that it has become a metaphor for learningeims of vocational purposes, something
which reduces individuals to economical beings. Betd argues that Lifelong Learning has
been promoted as playing a part in citizenshipfafidr participation in society (Boud 1999:
5). Boud’s approach is present at Jamtli and Lakied and similar to the political
argumentation for retaining the system of ‘wage sslyd. Garrick argues that the
management of intellectual and cultural capitalmsest likely to be driven by political
imperatives and production demands, efficiency ireguents and cost-effectiveness issues
(Garrick 1999. 219). In this sense are the polibtSwedish labour market measures and the
politics of Lifelong Learning are intertwined as both cases policy makers face what
Rankema (2005: 385) calls the challenge to enceuagking adults to stay employed and
have a longer and active working life.

In an article the director of Jamtli Henrik Zipsaf#08) states that heritage organisations
form integral part of Lifelong Learning provisiohtherefore asked him in an interview to
define Lifelong Learning. He answered that he ugdds definition of the term and
acknowledged that it was a tool to make Jamtli Reamised. He has worked for this goal
since strategic plan 2003/2006 (Jamtli 2002), big more visible in Jamtli’s Strategic Plan
2007-1010 (Jamtli 2006), where Lifelong Learningme of the main objectives. The working
document for the Strategic Plan 2011-2014 (Jardtli0} states that Jamtli follows in all lines
European policies on Lifelong Learning, social cibe, and sustainable developm&fithe
European agenda is not subaltern at Jamtli, batrlglgresent and it is within this context
learning and the pursuit for democratisation mestibderstood. Landsarkivet forms part of a
much larger organisation and they follow the sgamteplan of the National Archives.
Although the European agenda for Lifelong Learmtag be found within the strategic plan
from 2007 (Riksarkivet 2007), it is not as cleastipulated as at Jamtli. Landsarkivet appears
to follow more national objectives of official gavenental documents such 8®U 2002:78

As Lifelong Learning policy-wise infuses the worktbese institutions | find it important to
include an outline of the politics of Lifelong Leamg with a reference to Swedish educational
policies to understand the objectives of Lifeloreatning.

3 Jamtlis verksamhet foljer i alla led europeiskdigys kring klimatmedvetenhet, hallbar tillvaxgcsal
sammanhallining och livslangt larande’ (Jamtlis 2010
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Learning as a way to a democratic society hads in the 1800s Scandinavian Community
Education (‘folkbildning’) and can also be found ime 1950s effort to eradicate
unemployment (Junestav & Forslund 2009). CommortHese periods is what Garrick refers
to as investing in human capital as a way to peeghe workers to meet the labour
requirements of a market economy (Garrick 199: 217)s also within this context that
Lifelong Learning must be understood. The polibt&ifelong learning was introduced in the
1960s by UNESCO and during the 1970s the term waptad by OECD that developed a
strategy for its implementation (Ellerstrom 19972 ,1Edwards 2000, Bengtsson 2009:2-3,
Andersson & Bergstedt 1996: 106, Dehmel 2006) him heginning Lifelong Learning was
given democratic values, but in the 1980s and 1990secame a strategy to achieve
economical and technological development and it grasn more attention in labour market
policies and vocational learning (Bengtsson 2008; Ellerstrom 1997: 1-2, 1996: 42). Part
of this discourse is the Swedish effdfunskapslyftet(SOU 1997a:158}hat aimed to
encourage further education in times of unemploymbeaut it did not give any sufficient
results (Junestav & Forslund 2009).

The European Year of Lifelong Learnin@l996) aimed to raise public awareness about
Lifelong Learning (Dehmel 2006: 53). Two years tgte998) UNESCO developed an action
plan for cultural institutions making them centdslifelong Learning (Gram 2002: 10). At
the time the term was practically unknown in Swe@@®U 2000: 60), but has since then
become integral in the argumentation for educadiod training. Lifelong Learning has come
to play a large part in European educational pediend political rhetoric and this laid ground
for the Lisbon Strategy. In 2000 the Lisbon Euraop&ouncil and theMemorandum on
Lifelong Learningdeclared that Lifelong Learning was a method fe EU to become a
competitive knowledge-based economy to be capdldesiainable economical growth, with
more jobs and social cohesion (EU 2000a, EU 208Qb2006a, EU 2006c, Pépin 2007: 126-
127). The human capital approach to learning aitm@@ducing an active person, which is
problematic as learning in this context make indlils economically active but politically
passive (Nijhof 2005: 403, Hartman 1993).

EU acknowledged this critique and Lifelong Learnmgs also promoted as a way to build a
democratic society (EU 2001b). Sweden already atithe appropriated education as a way
to solve problems in terms of democracy, inequalitg integration (SOU 2000: 60, 67, 86,
191, 292). Notwithstanding thé&emorandum on Lifelong Learningvas regarded as
inconsistent and there was an uncertainty if Liigld.earning could be implemented on a
governmental level or if they should just encourksgening (Utbildningsdepartementet 2001:
12-16). The Stockholm and Barcelona European Couned to give concrete future
objectives of European educational and vocatiorajiammes which contrasted the previous
more visionary objectives. Although the focus wag pn democratic values and social
cohesion, the Brussels European Council (2003)tezhifperspective back to Lifelong
Learning as a preventive measure for unemployediaactive persons (EU 2006a). Eva
Sjogren-Zipsane raised concerns about the focugnoployability and stresses the more
humanistic values of Lifelong Learning.

Access to learning was specified as important witBU policies (EU 2001a) and the
Barcelona European Council (2002) introduced thsicbakills: literacy, numeracy, basic
competences in mathematics science and techndlégy Learning to learn, social skills and
general culture (EU 2002, EU 2006a). This was turtiheveloped in 2004 at the same time
the deficits with implementing Lifelong Learning svacknowledged and action was called

8



for (EU 2004b: 5). This resulted in the formulatiaf eight key-competences. When
appropriated they would create fulfilment, emplaligband social cohesion. The eight Key
Competences are: communication in the mother tongod in foreign languages,
mathematical and basic competences in science ecithdlogy, Digital competences,
learning to learn, social and civic competencesisaseof initiative and entrepreneurship,
cultural awareness and expression (EU 2004a, EBR@EU 2007b,c).

The aim of these competences is to enhance thep&amocompetitiveness in a ‘new
economy’ where active citizenship and employabiltydependent on ‘adequate’ and ‘up to
date’ knowledge to contribute to an economic araasdife (EU 2000b: 5). Competences are
nevertheless strongly value dependent, and embeddied dominant social discourses where
certain learning is prioritized over the other. §h8uggests a preferred outcome when
competences are utilised and this is how the cqmbeany society execute power (Hoskins
and Crick 2010: 122-123, Andersson & Bergstedt 199®). The EU objective has to date
not been as successful as desired. The actionf@adult education from 2007 (EU 2007b,
¢) and the evaluation of the Lisbon Strategy (EW@0) shows that the participation in adult
learning and Lifelong Learning has decreased. Taexd=U policieds now striving to, in the
aegis of Lifelong Learning, find solutions for astainable development to create a
democratic knowledge society (EU 2010b).

It is within this political space that learning bBandsarkivet and Jamtli is situated. It is
especially apparent at Jamtli where Henrik Zipsamgsoach learning at heritage institutions
as a way to fulfil the key competences .(Zipsane 2008). Eva Sjogren-Zipsane said that for
her Lifelong Learning was a tool to make the areravmore democratic place and a way to
be more useful in society. In this sense Lifelomglning was directed to the visitors and not
the employees. Although Eva Sjogren-Zipsane stsefis® humanistic values of Lifelong
Learning it situates my informants learning procesthin a powerful political discourse
where the economic perspective cannot be avoided.

Jamtli and Landsarkivet use the term Lifelong Leagnas a key-word when they seek
funding. This can be noted in that Jamtli has lgranted funding from European funds such
as Grundtvig, Leonardo Da Vinci, Erasmus, Europ8amictural Fund and the European
Social Fund to support a competitive, interregiodalelopment in areas with structural
problems to stimulate growth, sustainable develogmeocial cohesion and Lifelong
Learning. Henrik Zipsane regarded Lifelong Learnagga keyword with high social status
bringing important expectations on a high Europaad Nordic level. Eva Sjogren-Zipsane
has similar ways of utilising Lifelong Learning ladugh she only referred to learning.
Sjogren-Zipsane could, when applying for fundinggreneasily argue her case base on an
already established European framework.

Furthermore, Jamtli is deeply involved in organma such as Lifelong Learning in Open
Air Museums (LLOAM), Pascal Observatory, Europeassdciation of Regional and Local
Authorities on Lifelong Learning (EARLALL) (Zipsan2010). Jamtli is also engaged in
several international projects dealing with Lifedolbearning with other European universities
and museums (Jamtli 2009b) as well as lobby orgtioiss (EU undated). A possible
conclusion is that Lifelong Learning follows in déinwith the theoretical discourse at
Landsarkivet whereas Jamtli is more in tune withblitical discourse.

There is, however, a discrepancy between the mamageperspective of Lifelong Learning
and the employees. In an interview with Sten Gauffivas told that Lifelong Learning was
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not something that was infused in the daily workiemment, but something that was
referred to in an EU context. Sara said that Ligldearning was not something that she
neither would hear nor talk about on a daily bakisas given the impression that the EU
context was regarded as something separate froormtiseum and that feed money into the
institution. For my informants Lifelong Learning svaomething that they had encountered at
the workplace, but it was not something that trediywas an overarching agendfalifelong
Learning was discussed at the institutions it veasething that was directed to the visitors.

Because there is a discrepancy between the staffoers and the management understanding
of Lifelong Learning, | call critical assessmenttbé political discourse and its effect on the
institutions. The political idea of Lifelong Leang cannot be regarded as something apart
from the institution. It must be acknowledged asised in the working agenda with all the
political and theoretical implications that it das. When appropriated it must also be
understood as such. To regard it as a tool to aclexling is dangerous as it hides the
political power from where it originates. Heritagestitutions should encourage critical
assessment of society, and that includes the &aasvhere funding is accessed.

Workplace L earning

Workplaces as learning environments are definedar@mas of activities where socio-
culturally goal-directed requirement and determimpedctices of the workplace shape the
knowledge of the individuals (Marsick & Watkins B99Bilette 1999). Boud and Garrick

(1999:2) argues that there is no single approaamtterstanding learning at work, and that
there should not be one. Hager (1999: 71), neveghge identifies two main directions;

learning in economical terms of human capital naterms of personal growth.

There is a reciprocal relationship between workpléarning and labour market policies,
where the latter permeate the theories on workpeaaning (Garrick 1999: 217, Boud and

Garrick 1999: 4, Field 2005: 330). My ethnograpimaterial showed this clearly where my
informants connected learning to employability. Rostance my informant Lisa, when

discussing Lifelong Learning, told me that to retai position one needs to acquire further
training. This can be compared to Boud (1999: 8} ttrites that learning at the workplace is
not about the immediate work competences, but alotwte ones and it is about utilisation of
skills and competences. Lisa’s statement can &sedarded in connection to Nijhof (2005:

404, 409, 414) that is critical to workplace leaghand its connection to employability as he
rejects the idea of knowledge being a commodity¢ha be bought or sold.

Edwards and Miller (2000) and Edwards, Ranson amdirS(2002), argue that Lifelong
Learning is not about gaining work excellence, &obut self fulfilment and reflexivity to the
learning process. Barnett (1999: 32), however, esgthat work is supposed to present
opportunities for growth and learning, but as wlbuilt on set of routines learning occur
less often. Learning theories and EU document ptsskearning as positive and lead to
democracy, but Nijhof (2005: 409, 404, 414) writdmt knowledge has always been
distributed unequally and cannot be combined whk ideas of a society on equal
opportunities. The unequal distribution of knowledgas preset in my ethnographic material
that shows that most of my informants that previpysarticipated in formal learning
activities are those that were the most interestddarning something new, they were also
reflexive to the learning process.
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My informants associated learning with acquiringdretical knowledge and as something
that they needed to know to perform work. Althoulgh majority associated to learning this
way, my informants that performed manual labouicaldted clearly that this was not the
only way to learn. The working experience, as wuagkiogether on a project, was often
referred to by those with manual labour as occasiwhere they learned. Here it was the
tactile experience of doing something that trigdettee learning process. At the same time
there were also voices raised that the staff witiceowork did not recognize the knowledge
the manual labourer communicated. | hold that keodgé is hierarchal positioned in the
institutions and that theoretic knowledge was desigd a higher status than tactile
knowledge, so were also the case with people witmél theoretical education. Thus Jamtli
needs to re-evaluate how knowledge is validatedtakel into account the socio-economical
class perspectives if they want to create a beaéfearning environment.

Jamtli and Landsarkivet encourage staff-membeectpire new skills and avail ten percent
of the work hours to do research (free of choiddpst of my informants, however,
experienced that they could not find the time totls research due to the work load.
Furthermore some of my informants working with maniabour questioned the purpose of
doing research as it was not connected to theikwidney experience the research, and it is
also promoted as such, as having a theoreticahctar As | have implied before so was also
learning in general, thus suggesting that my inforta understanding was that certain kind of
knowledge was favoured. Craftsmanship and simiteawkedge was not something that my
informants’ experience that they were encouragedotoAs this is the overarching structure
of learning at these institutions it limits the opunities for all the employees to have the
same opportunities to learn or abilities to exceltlee workplace. To become a fully
democratic heritage environment the scope of legrshould therefore be communicated as
to include both tactile and theoretical knowledgel aesearch. Furthermore the institutions
could utilise this in their pedagogical programsbenefit visitors and staff-members alike.
There is a socio-economical class difference at plaen it comes to validating learning and
knowledge and the desired reciprocal distributidnknowledge is hampered by social
expectations on learning. This is something thatitistitutions need to identify because it is
at the core of knowledge acquisition.

Barnett (1999: 41) argues that learning takes cie responsibilities and my informants
regarded the social context of the work environmensomething that contributed to their
personal development. | hold that to create adaaening environments knowledge needs to
be understood as a reciprocal distribution. | tlogee asked my informants how they
contributed to the work environment to understaraléxchange of knowledge. The answers
were very diverse, most of my informants regardheir tprevious work experience, education,
or there present work effort as something that ttaytributed with. Some of them did not
think they contributed with anything special, buing asked again they said that they
contributed to the social environment. Alexandaskgpof the aspect of giving and taking in
terms of learning, and Daniel said that the knog#edhat he acquired needed at the
workplace was also something that he tried to cpniee others. Alexander and Daniel
regarded learning as a reciprocal process, songetiiat was unique at the institutions.
Knowledge was not something that was given to thauh they regarded themselves as part
of a knowledge distribution. These informants havdifferent attitude to learning which
should be encouraged if the institutions wish toellgp a strategy for reflexive learning
among their employees. There were tendencies ® dpproach in what the people in
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management positions articulated, but knowledgeavasall understood as distributed to the
staff-members when being in the institutional catjtaot as a reciprocal process.

It is however important to remember that peoplewiage subsidy’ programmes add to the
working environment — that it is not just benefid@ them to be in the heritage environment.
Holmgvist (2006) writes that occupational disablee qualifications that the system may
not realise and can benefit from. Eva Sjogren-Zips&lenrik Zipsane, Sten Gauffin and Sten
Rentzhog held that people in ‘wage subsidy’ progresadd to the institution as they arrive
with different skills. They all held that the workight be done in a different way, but the
person’s competences biography enhance and dieersihe working environment. An
interesting study for the future could be what padly staff-members learn from being in an
environment of various labour market measures amdthis contributes to Lifelong Learning
in terms of social development and competencesneeinaent.

L ear ning and the Pedagogical Profile

Workplace learning is regulated by the social noang practices and upheld by certain
regulating power structures (Billette 2004: 12-836-320). A part from the dominant EU
profile the Jamtli and Landsarkivet have clear ged#cal profiles. | will show here, by

giving examples from the ethnographic material, libevworkplace continuity at Jamtli and
Landsarkivet are regulated by these ideals and pdeibilities for learning emerges.

Eva Sjogren-Zipsane has since long argued for agmagical profile at archives (e.g. Sjogren
& Lundstrom 2004). At Landsarkivet it varies fronctigities directed to visitors from
preschool to postretirement age. Prominent is grarome that gives retired a platform to
socialise and learn (Sjogren-Zipsane 2008) andthegewith Jamtli they are driving a
program to encourage dropouts to reengage in sentivlties, this program is also funded by
the EU. Landsarkivets programmes are overall ie livith the government’s idea that the
archives should be accessible to all and play @ fanl democracy (SOU 2002: 162-166 c.f.
SOU 20094, b, c).

The pedagogical profile is mainly directed to thsiters, but has come to infuse the work
environment. This is apparent in how work is expddb be performed. Barnett (1999: 34)
writes that employees may find themselves in atjposiwhere work is relative routine and
workers may not cease every learning opportunay ¢omes their way. This is not the case at
Landsarkivet where the pedagogical model has ceradtly changed how they work within
the institution. Eva Sjogren-Zipsane holds that eheourages the archivist, when organising
an archive, to reflect on the documents and considet could be beneficial to the
pedagogical programmes. In this way the work becolass monotonous and routine. She
admits that the process of organising archives nakg longer, but she considers the
pedagogical programmes, more important than aspactgreservation. Sjogren-Zipsane
argues that this approach to work has also resultedlarger participation among the staff-
members in the overall pedagogical objectives. Rarek (2005: 384) writes that this kind of
approach assumes that the employees are an engapd his or her knowledge and that the
motivation of the worker in this kind of work eneitment is more important than the
corporate strategy.
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In this sense, | argue, is Eva Sjogren-Zipsanad@ryo promote learning through the process
of working and encourage the employees to actigalyage in the material available. This is
also in line with the governmental agenda proposired engagement with old documents
makes people inquisitive and desire to acquire kadge (SOU 2002: 165). My informant,
Daniel, reflected on this as he regarded Landsarkin exciting place to work at because he
never knew what he would encounter while workingrriigk (1999. 220) writes that an
individual is most productive when he/she feeld tark is meaningful. Daniel is a clear
example of how the pedagogical model brings joythte work process in its exploring
objective. Daniel has a personal interest in masit was placed to organise an archive with
music sheet. This triggered an idea to organisengert with his orchestra at Landsarkivet
performing the music ‘hidden in the archives’, whitas now turned into an annual event.
Landsarkivets pedagogical profile, as encourageftexive work performance, results in
personal initiatives that feed back in to the orgaiion.

Not everyone, however, reflected on the pedagogiadlle in this way probably having to do
with what task they performed at Landsarkivet. Thajority of my informants had not
reflected on the pedagogical profile as they reggrthemselves not involved in it. When |
asked if the pedagogical profile had changed thg efavorking, the first thing to come to
mind was that it had increased the workload or ithaas more open to the public. Therefore
to utilise the benefits of a pedagogical profileandsarkivet needs to stipulate more clearly
how it can be incorporated into the work and how ttan contribute to Lifelong Learning
among the employees at all levels of the institutidurthermore if learning is to occur, the
staff-members need to be encouraged to refleceaaldiate their learning experiences.

Jamtli has since the 1970s tried to develop newhoakstin heritage learning and in 1984 the
concept of a time-travel as a pedagogical methodrged. It aimed to enhance the visitors
understanding of the conditions of the past in teroh e.g. race, class and gender (c.f
Borgstrom 2003). During Sten Rentzhogs directorghi® museum had a clear regional
profile trying to install pride of province, andoasitive outlook of the future (Rentzhog 2000:
7-12). During Henrik Zipsane’s directorship the ggmhical profile has been maintained, but
Jamtli has gained a European profile with an ireedafocus on regional development and
social inclusion. These ideas are best visualisexligh the pedagogical programs such as the
ones to promote education and employability amongmployed young adults (Augusén
2006) and among long term unemployed immigrantse(dkom 2006), a programme to
enhance the reminiscence among people at the stadgs of dementia (Jamtli 2009a), and
pedagogical program that familiarises students wiith problematic of being a refugee
(Berglund 2004). Zipsane (2007a,b,c ) argues c¢hltiral heritage productions is beneficial
for the society and regional development becausevisitors are stimulated to learn and
acquire competence, at the same time as the corhynaavies recourses.

Although Jamtli has a clear pedagogical profiledides not permeates the working
environment to the same degree as at Landsarkiettaa explanation could be that the
organisation is much larger at Jamtli. At some s staff-members are drawn in to the
museum’s educational programmes through differeahts. Although not appreciated by all,
many regarded it as enjoyable to learn and to wottk new things. My informant Alexander
is an example of learning in conjuncture with theseums pedagogical profile. He said that
interacting with visitors was a large part of laaghat the workplace as they had much
knowledge that they also communicated.
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The pedagogical profile at Jamtli and Landsarkoaet benefit the working environment but
can be better appropriated when encouraging legrairthe workplace. Jamtli, especially,
needs to be aware of what Rankema refers to antlheal activeness between employee and
labour organisation (Rankema 2005: 384). Learnintpis sense should be channelled within
the institution more clearly and not just to theitars. The management needs therefore to
encourage the staff-members to actively reflecttlmn learning process on all levels both
theoretically and practically.

L earning During the Coffee-Break

Nilsson (1996: 206) writes that learning alwaysetalplace within a specific social context
and this affects the individuals’ possibility tata. My ethnographic material has shown that
most of my informants, when talking about learniagsociated it to formal settings and
formal occasions such as school. Learning conteaitg, and Boud and Garrick write that
work and learning previously used to belong in tseparate categories, learning was about
education and work about earning a living but hibldt this is not valid anymore (Boud
Garrick 1999:2). There are great learning qualitiesparticipation in work and this is
compromised by individual’'s engagement, interest$ goals. The learning outcome cannot
be anticipated in advanced, but staff-members demidwhat they want to participate in and
how they learn from it (Billette 2004: 12-13, 3130, Barnett 1999). When | talked to my
informants not about learning but spaces wheraiegmoccurred they referred to the working
process. Sten Gauffin experienced that it was i ¢bntext that people in ‘wage subsidy’
programmes developed. Furthermore they all spolmitathe relationship to family and
colleagues and my informants’ statement can beewiad to Field (2006a, b) that regards the
social context as being the basis for learning soaal cohesion. Moreover my informants
talked about internet and books, but what theyadl in common was that they regarded the
coffee-break as an important space for learning.

Coffee-breaks are institutionalised at Jamtli amohdsarkivet. The management encourage
participation in coffee-breaks that take place éenacday. Sara said that these occasions are
regarded as important times to meet staff-memiteisshe did not socialise with during the
labour process. She continued stating that duhegcoffee-breaks problems could be solved
quickly that could otherwise take days. At Landsark John and Daniel spoke about the
different educations people had. John spoke altmut.&ndsarkivet as an environment with
diverse knowledge something that he experiencepoagive and different to other places
where he had worked. Daniel and Ken said thatviis interesting because there was always
an answer to questions brought up in conversati@hslamtli Sara also experienced the
setting as add value to her life but said that aswp to the individual to learn from the
environment.

The coffee-break was not the only place where kadg& and experiences were shared. From
my field observation and interviews | have obserireat problems are shared in between the
staff-members. An informant told me that there walteer forums for sharing more personal
experiences. He exemplified the walks that thegmtojvaxtkraft’ at Landsarkivet instituted.
The project ‘Véaxtkraft’ was funded by the Europe@acial Fund that aims to renew and
develop work life through competence developmertt encrease work opportunities (EU
1999a). The aim with ‘Vaxtkraft’ was to enhance st&ff-members competences at work and
raise awareness on health issues such as dietexancise. This resulted in more healthy
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coffee-breaks and exercise programmes in formsatifsy To my informant, as | interpret it,
these walks contributed to a more positive outlookis life. This became apparent though a
promotion outside the institution. Learning in thntext is dependent on the values that EU
stipulates with Lifelong Learning. Moreover as ‘\éaft’ was instituted within the EU
discourse of labour market strategies and Lifelaegrning (EU 1999a, b), the ideas ideas
permeate the learning outcome. The outcome of thieqt; competence development, social
cohesion and wellbeing must therefore be understotetms of these ideas.

At Jamtli and Landsarkivet exchange of knowledgepeeiences and learning happens
predominantly when taking a break from work. Thas de connected to Barnett that argues
that learning at work is not about an inward exgree, rather about confronting multiple

expectations, challenges and a change of thinkdagnett 1999: 37-38). It is apparent that

learning in this context is multifaceted and opesatn both professional and personal levels
and are intertwined with the personal biographyis ®ind of learning cannot be anticipated

or measured, only experienced.

Rehabilitation and Lifelong L earning

Almost 30 years ago Sivesind (1981) came to thelosion that cultural institutions are well
suited for rehabilitating people suffering from ests. Although he shares important
experiences there is, to my knowledge, not onetthatfollowed up on his research.

In an interview with Eva Sjogren-Zipsane she todche similar aspects and connected the
environment at Landsarkivet to contribute to rehtabion. She said that many people in
labour market measures that had worked in thetiisth hoped to continue there. She held
that the work empowered them. Being in this contexs$ also expressed by Ken as a way of
rehabilitation. He explained to me that being inoatext of work and being able to talk to
other people was a way to gain better self confidehat was easily lost when on long-term
sick-leave. Eva Sjogren-Zipsane mentioned thathaeowork triggered a sense of wanting to
discover, it stimulated the intellect and the emgpks constantly learned something new at
work. Eva Sjogren-Zipsane regarded the joy of diecg as an important part of learning.
This can be compared to a statement made by Diwaietalked about the amazing world of
archives and said that it was ‘thanks’ to his gls¢hat he finally found the right place in life.

When | asked my informant if there was a differeweerking at a cultural institution
compared to any other place; Bob said that therenwient was much calmer and Sara and
Daniel said that Jamtli and Landsarkivet were nlaicgs where results were demanded
resulting in a peaceful work environment. Williatated that he could actually work as the
work environment at Jamtli allowed him to perforasks according to his ability. He said that
this had not been possible at any other workplackfar him this was life-changing. Rupert
had also experienced a change in life since héesdtavorking at Jamtli. He was now able to
perform 25 percent more work than previously, stvngtthat he was very proud of.

Alexander told me that the work environment at Jiawes well suited for rehabilitation as
working with animals had a peaceful quality. Sdsm aeflected on this and said that during
her illness, before being placed at Jamtli, shelavoften come to the Open Air Museum and
knew of others that would do the same. Sara satisine found peace there. She compared
working in the museum to rehabilitation work at dgs. To her the cultural institution
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brought a quality to life that could not be fourdesvhere. Although most of my informants
regarded it as work was contributing to new expees it was not shared by everyone and
John said that there was no difference to any gilaee.

Henrik Zipsane stressed aspects of social cohesioen discussing what Jamtli could
contribute to these people; he suggested thatiJeontributed to a sense of belonging. It also
entailed that people were helped to learn how $peet each other. To the community, he
added, it showed that Jamtli was a place were pefopin all walks of life worked. He said
that this entailed that the visitor could expereiigat the institution reflected them and Eva
Sjogren-Zipsane concurred to this and stated tmatntission of the archive was to show
solidarity and to open up cultural institutions geople that were excluded in the society.
Henrik Zipsane and Eva Sjogren-Zipsane's argumentafollows in line with the
Governmental Bill (Budgetpropositionen 1999/200@) That state that the public sector
should reflect the diversity of society.

Occupational disabled people are helped by thesgutions to continue a normal life and are
not in the risk of being socialised into the rofeunemployed or disabled. They are at the
same time exposed to cultural values that mighggén new learning experiences.
Nevertheless all of my informants were comfortadehe institution and only two of my
informants hoped to have a future outside the laboarket measure. Sara said that working
at Jamtli taught her to approach work from a dédfgrangle and she regarded this quality as
crucial for a continuing career outside Jamtli. Tositions are supposed to be a temporary
solution helping people out on the labour markat,Have resulted in more or less permanent
positions. Reasons for this could be that somedfaggrement; their age, physical or mental
disability would be a disadvantage finding a positi

Lifelong Learning can be promoted as a method toeze rehabilitation and Field (2009: 3)
regards Lifelong Learning as taking steps towanasroving ones health. To Nilssons (1996:
206) and Jarvis (2007: 123) Lifelong Learning datalements of change, intellectually or
behaviourally in terms of emotions, attitudes ahdughts. However promoting Lifelong
Learning as a way to rehabilitate people requiresenactive measures. My ethnographic
material has shown change in terms of personalraetiectual development. My informants
have learned to be more at peace, learned new,skiltl other approaches to work. Moreover
they learn how much they can work, not how limitedy are at work. However, apart from
one person, none of them have found work outsi@e iistitutions. Cultural institutions
appear to be constructive places to promote legrtarrehabilitate that have a considerable
effect in people’s life. Nevertheless as only oeespn could imagine a life outside the labour
market measure it is possible that the negativecesfof learning is reflected in the institution.
People learn to be comfortable with having a wakpland do not seek other employments.
There must therefore be a way to encourage theg@geo continue the career outside the
labour market measure so that they are not soethligo the role of a ‘wage subsidy’ holder
at the cultural institutions.

As | implied previously, the institutions benefibi appointing this group as it reduces costs.
Therefore in encouraging Landsarkivet and Jamttideelop programmes to help this group
back to the labour market could hamper the insbitt work continuation. The economical

and socio-political objectives of the institutionsy limit the opportunities for learning to

rehabilitate. To put it frankly, if they investedl & learning programme for rehabilitation they
would lose important competences, as these peoplédweave for other appointments. The
cultural institution depends on this group as tleynot have the finances to employ them on
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a regular basis. There may therefore be a cordfiahterest in what kind of learning for
rehabilitation is promoted. On the other hand istrhe mentioned that during my time at the
institutions | found that management and staff-mermslencourage people in ‘wage-subsidy’
programmes to find work outside the institution.

A Question of Democracy

Can ‘wage subsidy’ and Lifelong Learning be regdrde ways to make heritage institutions
more democratic? To answer the question, a defmitof what democratic heritage
institutions are, is needed. | will therefore explohe political and theoretical discourses of
democracy relevant to the heritage sector.

The process of making heritage institutions dentextsas multitudes of explanations. It is
explained as representing the diversity of soaeiy neglected ethnic groups (Galla 2003, Pal
1998). It is also about representing values in kvith the community (Simpson 2006),
introducing new and equal representations of seunory (McGee 2005, Witcomb 2006)
and making people feel welcome at the heritagatuisins (Mason & McCarthy 2005).
McGee (2005) suggests that democratic museumsdaheflgct national values, but Cameron
(2005) and Maguire (1998) hold that they shouldllehge the political environment and
encourage critical thinking. Reddy (2007), RodéRA0g8) and Gable (2005) hold that the
transition to democracy is more complex than uguadknowledged and intertwined with
past and present political powers that is at timeestime rejected and affirmed. It is therefore
safe to say that there is not one definition oémdcratic heritage expression, but many.

The process of making museums and archives moreaatic has many similarities with
EUs objectives with Lifelong Learning. The termpisomoted to build a democratic society
(EU 2001b). EU documents hold that Lifelong Leagnis a tool to achieve social cohesion
(EU 2000b, EU 2001b), to furtherer tolerance argpeet (EU 2006a), help eradicate racism
and xenophobia (EU 2006c), to change attitudes ZB0b), a method to help disadvantaged
groups (EU 2006c), to promote gender equality (EWDGZ), to promote equality and
understanding between different religions and segtiantations (EU 2006c¢) and to bridge
class differences (EU 2006a).

Democracy is also at the heart of Swedish cultpddicies where culture is regarded as
having an affirmative force in achieving social esion, sustainable development,
multiculturalism and fulfilling the needs of thetizens (SOU 2009a 16-19, 234, 2009b: 21,
33, 85, 2009c: 81). To reach a democratic herifages has been put on the utilisation,
mediation, and accessibility of heritage. Moreogaltural creativity and competences are
articulated as to contribute to a social, environtakand economic sustainable development
(SOU 2009a:17). It is therefore interesting to ribte these are the exact values that are listed
in the working document for a Strategic Plan of ag911-2014 (Jamtli 2010) and in the
Strategic Plan of Landsarkivet (Riksarkivet 2007)s possible to conclude that Jamtli and
Landsarkivet infuse both the national values of dematic heritage and the democratic
objectives of Lifelong Learning into their institomal agenda. It is therefore within this
discourse that Jamtli and Landsarkivet as demaceaid educational institutions must be
understood.
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As | have showed above the objective for a demmcfvedish heritage is accessibility,

meditation, preservation and utilisation. Yet thienegraphic and archive material shows that
the institutions cannot, due to economic restraomtinue to fulfil these requirements

without the system of ‘wage-subsidy’. This systesmecessary if the institutions want to
realize the democratic objectives stipulated bygbeernment. Yet the heritage institutions
are constantly faced with subsidy cuts that thredtte democratic expression of heritage

The discussion on democratic heritage institutismshaped by post-modernist and post-
colonial discussions that have come to influence tteritage sector. Ideas such as
multiculturalism, social inclusion and responsiyili multivocality, gender and power

dominate the discourse. Yet, the dominant narrataréiculated by heritage institutions have
been questioned and so also the role of heritafieiatd as experts and authorities. This
centres on discussions that museums and archivestcaf they want to be significant in a

social context, function in their own right. Thde@f experts/authorities as official mediators
of heritage has been mistrusted and the call fonase inclusive narrative has come to
embrace the perspective of laymen.

People in ‘wage subsidy’ programmes have been glat¢he institution; they are therefore
the same kind of people that the museums and a&slhdesire as visitors. Therefore while
working in the institution they are also accessmajerial and at the same time the institutions
are mediating heritage. While they are accessingemah they also contribute to the
preservation of heritage. Their work experienc® aésults in that knowledge is distributed,
something that these institutions regard as a deatioqquality. People in ‘wage subsidy’
programmes are normally laymen. In times when tusbins struggles to deconstruct the
dominant heritage narrative they represent a waynfiaseums and archives to reflect on the
‘histories’ that they mediate. The personal biogsgpskills and competences belonging to
people in ‘wage subsidy’ programmes are stressethése institutions as to enhance the
heritage environment. | argue, however, that Jaamti Lansarkivet can better utilise it, the
perspective these people have of being disablestarpationally disabled could be an asset
when deconstructing the dominant narrative in hgétproductions. The system of ‘wage
subsidy’ therefore assists the museums and arckavbecome, not only a place for experts,
but a place that represent the heritage and mesnofitne general public.

Museums and archives have great educative functimaitscan lead to democratisations of
heritage, something that Landsarkivet and Jamtlehanderstood in terms of their socially
conscious programs directed to visitors. This $® aomething that they could utilise when it
comes to labour market measures. The educativefdhe archive and museum should entall
and active encouragement of staff-members to tefiedearning processes. Encouragement
to a reflexive learning process could result in@erreciprocal distribution of knowledge and
a more interconnected working environment. If lagé institutions actively encourage the
employees to reflect on learning it can resulthattpeople with low skilled jobs acquire
further training and result in a decreased socaemic class difference, something that the
EU (EU 2006a) has identified as a problem.

The EU objectives of Lifelong Learning and the Sishccultural policies both put regional
and sustainable development in centre of a demsati@in process. The system of ‘wage
subsidy’ contributes to this as local people argleged, gain competences and are active
citizens. Furthermore this system avails the museand archives to continue to exist and
find creative implementation of heritage beyond mtaining the basic functions of the
institutions. Seen in this perspective the EU appinoto human capital, the Swedish labour
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market policies and the Swedish democratic objestifor heritage institutions are in tune
with each other.

Nevertheless, it is possible to question if Lifejohearning is an appropriate method to
enhance the democratic outlook of heritage insbimigt as Lifelong Learning is a tool to
promote employability and therefore excludes adgpgrt of the population. Jarvis (2007:
101) writes that a learning society is an unequa where the possibilities for learning
depend on the execution of power and the socioanandifferentiation between people.
Moreover Andersson and Bergstedt (1996:118) andadNi{2005: 411) argue that Lifelong
Learning imprisons the person to uphold certain growtructures and can result in
marginalisation.

The management at Jamtli and Landsakivet are avvdhes and call for a wider definition of
Lifelong Learning that encompasses everyone. Tthes,kind of people appointed at the
institutions bridges this problem. The fact thagyttemploy older people in ‘wage subsidy’
programmes and that they have an active Lifelongriiiag approach can result in an
encouragement to knowledge acquisition even aét&nement. However the institutions need
to take a more active approach and develop actesgor this.

The museums and archives need to develop methpelsifis to the institutions, so that the
approach to Lifelong Learning combined with ‘wagebsidy’ can be better utilised as a
democratic method. As Lifelong Learning is apprafed at present it has become a political
tool used when seeking funding and for networkibidelong Learning is not used to its
fullest potential and the institutions need to morgically assess the term and to move
beyond the mere political rhetoric. As Lifelong beiag is appropriated at present at the
institutions it lacks a sustainable foundation agtire staff-members and functions as a free-
floating term applied when handy. For a better eptualisation and implementation in the
working environment the management needs to intberstaff-members of the political and
theoretical implications of Lifelong Learning, esply since it is an overarching agenda at
Jamitli.

Concluding Remarks

This paper explores if the system of ‘wage subsmyhbined with Lifelong Learning can
result in more democratic heritage institutionfiale highlighted how learning is bound to
the context of the place (the museum and architeethe structural organisation of the
workplace (e.g. the pedagogical profile, coffeealis, the political context, the social system
in which the learner is situated in (e.g. ‘wagesidy), and the expected outcome of learning
(e.g. rehabilitation). Learning at the workplaced®to be positioned to the institutions work
profile, strategic plans, objectives and relatiopolitical discourses. Analysing this enables a
penetration of the socially and politically situtearning and possible discrepancies.

My ethnographic material shows that all my infortsaexperienced that some kind of
learning at the workplace occurred, but that leagiwas taken for granted and not something
that they reflected on. Learning was overall une by my informants as having
theoretical character and something that would rdmrit to employment. However
management evoked other learning spaces. | belatethe management’s role is therefore
to encourage reflexivity to other learning spacd &m personal development, learning and
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exchange of knowledge. My material also demon&rateer learning outcomes, e.g., my
informants stressed that the environment at thigutisns was calming and brought an extra
guality to life and to that they could work, reHahte and in some case could take on more
workload. Heritage institutions, as work environeman therefore contribute in real change
for people suffering from occupational disabilitidet, if Jamtli and Landsarkivet want to use
the benefits of Lifelong Learning they need to éethtroduce and inform the staff-members
of the concept. If this is channelled efficientlycdan result in a transformation of staff-

members life and also result in resource efficpgrammes beneficial to the larger society.

Investigating workplace learning highlighted soemsnomical class differences and
hierarchal distribution of knowledge. This is sohwey that the institutions need to
acknowledge for a reciprocal knowledge acquisiaiod for an improvement of the mediation
of heritage to the public. Ways to achieve thibydearning from the pedagogical profile at
Landsarkivet that promotes a working process thatudes exploration, reflexivity and

knowledge distribution. Other ways are to creatarawess of learning by promoting informal
learning spaces and the benefit of working in atiaistiplinary environment. This kind of

attitude to work can lead to rehabilitation andphteilfilling the democratic values stipulated
by the government.

| come to the conclusion that Lifelong Learningaatheoretical approach is indistinct in its
all-encompassing way — learning is expected iatlasions and therefore a result is always
anticipated. | argue that the term Lifelong Leagnimeeds to be made more distinct when
utilised at heritage institutions. My experiencerkwog on this project is that Lifelong
Learning is best used as a method to approachdstitamong staff-members. | argue that an
investigation of learning among staff-members réacanore about attitudes to the society
and related issues concerning disabilities, clag® and gender and how this was acted out at
the institutions and consequently filtered throughhe public. Discussing learning with the
employees can therefore be a way to access andagwamnethods to alter, evaluate and
improve representations and mediation of heritage farthermore consider the dominant
narrative. So, Lifelong Learning should not be ¢desed a way to investigate if learning
occurs, as learning is assumed, but a tool to agprand investigate socio-political problems
in the heritage environment.

The ethnographic material showed that learning dditipally situated at Jamtli and
Landsarkivet. It is positioned in relation to thewerful political discourses of EU and
Swedish policies on learning, culture and the labmarket. When discussing politically
situated learning it is important to have in mirdhtt there is a reciprocal relation and
communication between the institutions, agent &eddiscourse. This can be seen in funding
seeking processes, lobby activities, membershigrganisations and general management at
the institutions. The institutions alter their aties, documents and values to be more in line
with the discourses and can hence access subsidy.

Therefore learning at Landsarkivet and Jamtli iadhted to the political objectives of

employability, access and mediation of heritageeréhs a need to further deconstruct this,
otherwise learning is endangered of being mainsteelhand certain knowledge is prioritised
in line with these objectives. The undercurrenitmall powers and the financial benefactors
needs to be deconstructed to fully understand hageomms and archives become democratic.

It is important for the institutions to develop andhintain a workplace learning that are
specific and beneficial to the institutions. Consatly the potentials of learning can be

20



utilised as a democratic resource of benefit toléinger society and learning turn into more
than a rhetorical tool and is not left free-flogtiA more critical stance to Lifelong Learning
is of need if museums and archives want to proreateing to help citizens, staff-members
and visitors alike, to acquire new knowledge, hietpak social stigmas, socio-economical
class barriers, to develop interpersonal and welikted competences and give opportunities
for a different life.

21



REFERENCES

I nterviews

Sten Rentzhog 2010-03-24
Sten Gauffin 2010-03-25
Eva Sjogren-Zipsane 2010-02-18
Henrik Zipsane 2010-02-25
John 2010-03-02

Daniel 2010-03-12

Ken 2010-03-16

Bob 2010-03-17

Sara 2010-03-22

William 2010-03-09

Lisa 2010-03-10

Alexander 2010-03-19
Rupert 2010-03-03

Archive material

AMS,1992. Arbetsgruppen for Kulturens AMS Fragd92-11-23. Lénebidragsanstaliningar
vid vissa kulturinstitutioner. Jamtlis ambetsmanagkiv. Sten Rentzhogs arkiv. Box:
Lonebidrag

Gauffin, S.1992. Brev till arbetsmarknadsdeparteete Arbetsgruppen for kulturens AMS
fragor. Att Per Arman. 1992-02-03. Jamtlands lansélim Ambetsarkiv. F3ABB.
Lonebidragstjanster, Beredskapstjanster 1945-2002.

Johansson, L. 1990. Vi klarar oss inte utan de Hislmagsanstéllda. Letter to Nils-Olof
Gustavsson. 1990-09-19 Jamtlis ambetsmanna arten. Bentzhogs arkiv. Box: Lonebidrag
1988-1991.

KrU 1978/79: 2y. Kulturutskottets yttranden 1978/29 Over vissa motioner som vacktes
med anledning av propositionen 1978/79: 73 om dugafor arbetshandikappade. Jamtlis
ambetsmanna arkiv. Sten Rentzhogs arkiv. Box: Lidinag aldre handlingar.

Kulturdepartementet. 1993-06-10. Regleringsbedeagleringsbrev for budgetaret 1993/94
avseende elfte huvudtiteln littera B. Kultuverksatem m. m. Jamtlis &mbetsmanna arkiv.
Sten Rentzhogs arkiv. Box: [6nebidrag 1986-1991.

Lannegren, G. 1997. Delbetankande (SOU 1997: SyvAkinebidrag- ett effektivare stod for
arbetshandikappade (LOSAM utredningen)  A97/45/A. atéts  kulturrad il
arbetsmarknadsdepartementet. 1997-01-26. Jamthst&manna arkiv. Sten Rentzhogs arkiv.
Box: I6bnebidrag 1986-1991.

Lansmuseernas samarbetsrad. 198tedning om Lansmuseernas ekonomi genomforda av
lansmuseernas samarbetsrad pa uppdrag av stateftsiri@a. Stockholm. In: Jamtlis
ambetsmanna arkiv. Sten Rentzhogs arkiv. Box: noingdom lansmuseernas ekonomi.

Pettersson, S. 1991. Uttalande for svensk musaeifige 1991-01-21. Jamtlis ambetsmanna
arkiv. Sten Rentzhogs arkiv. Box: |[6nebidrag 198611

22



Rentzhog, S. 1979. Jamtlands Lans Museum. SR/Mit2-09-18. Jamtlands lans Museum
Ambetsarkiv. F3ABB. Lonebidragstjanster, Beredskapster 1945-2002

Rentzhog, S. 1988a. Lansmuseernas verksamhetscivéesurs behov. Utredning av Sten
Rentzhog, Lansmuseernas samarbetsrad pa uppdragstatens kulturrad. Jamtlis
ambetsmanna arkiv. Sten Rentzhogs arkiv. Box: Laéissgrnas U-niva och resursbehov.

Rentzhog, S. 1988b. PM angaende lonebidragstjavisteiamtlands Lansmuseum. 1988-10-
11. Jamtlis &mbetsmanna arkiv. Sten Rentzhogs.a@kix: I6nebidrag 1986-1991.

Rentzhog, S. 1991. Nedrustning av museer och atR®1-01-03 Jamtlis Ambetsmanna arkiv.
Sten Rentzhogs arkiv. Box: Lonebidrag 1988-1991.

Rentzhog, S. 1997. Jamtlands Lans Museum: LOredpas betydelse for Lansmuseerna.
1997-05-04. Jamtlands lans Museum Ambetsarkiv. EBARBnebidragstjanster,
Beredskapstjanster 1945-2002.

Rentzhog, S & Hagberg, UE. 1978-12-15. Forenirgegriges Landsantikvarier. Till
samtliga Landsantikvarier. Jamtlands lans Museunbétsarkiv. F3ABB.
Lonebidragstjanster, Beredskapstjanster 1945-2002.

Statens arbetsmarknadskommision.1945-07-10. Sebokill jAmtlands Lans museum T.f.
Lansatikvarie Lennart Bjorkquist. Ostersund Diaddie 78/1945. In Jamtlands lans Museum
Ambetsarkiv. F3ABB. Lénebidragstjanster, Beredskapster 1945-2002

Governmental Bills

Budgetpropositionen. 1979. Budgetprop.1978/79:73
Budgetpropositionen. 1991. Budgetprop. 1990/91:100
Budgetpropositionen. 1993. Budgetprop. 1992/93:100
Budgetpropositionen. 1994. Budgetprop. 1993/94:100
Budgetpropositionen. 1999. Budgetprop. 1999/2000: 7
Budgetpropositionen. 2010. Budgetprop. 2009/10: 1

EU Documents
EU. 1999a. EC regulation no 1784/1999 of the Eumopggarliament and of the council of 12
July 1999 on the European Social Fuddficial Journal of the European Communities

EU. 1999b. Council Regulation (EC) No 1260/199924f June 1999. Laying down the
provisions of the structural fundSfficial Journal of the European Communities

EU. 2000a. Lisbon European Council 23 and 24 Ma20B0. Presidency conclusions.
http://www.europarl.europa.eu/summits/lisl_en.htm

EU. 2000b. A Memorandum on Lifelong Learning. Brelss30.10.2000. SEC (2000) 1832.

EU. 2001a. Stockholm European Council 23 and 24cN&001. Presidency conclusions
http://www.consilium.europa.eu/uedocs/cms_datalgoessdata/en/ec/00100-r1.%20ann-
rl.enl.html

23



EU.2001b. Communication from the Commission: MakiagEuropean area of lifelong
learning a reality. Com (2001)678 final. Bruss@tk.11.01

EU. 2002. The Barcelona European Council. 15 antMa&h 2002. Presidency conclusion.
http://www.consilium.europa.eu/ueDocs/cms_Data/ffyessData/en/ec/71025.pdf

EU. 2004a. Commission of the European Communiti€&rectorate general for Education
and Culture: “Implementation of Education and Twmagn 2010. Work programme Key
competences for lifelong Learning a European refsreframework, Brussels November
2004.

EU. 2004b. ‘Education and training 2010: the swscef the Lisbon strategy hinges and
Urgent reforms. Joint interim report of the courasid the commission on the implementation
of the detailed work programme on the follow-uptted objectives of education and training
systems in Europe (6905/04 EDUC 43) Brussels, 3cM&004 (Brussels, council of the

European Union).

EU. 2005. Commission of the European Communitié3toposal for a recommendation of
the European Parliament and ot the council on Kaypetences for lifelong learning — a
European reference framework. Brussels 10.11.20084 2005. 548 final 2005/2001

EU. 2006a. Recommendation of the European parlitiamghto the Council of 18 December
2006 on key competence for lifelong learning (206@/EC). Official Journal of the
European UnionL 394 of 30.12. 2006.

EU. 2006b. Decision No 1720/2006/EC of the Europpariiament and the Council of 15
November 2006. Establishing an action programnikarfield of lifelong learning.

EU. 2007a. COM 2007 558 final. Communication frdme tommission to the council, the
European parliament, the European economic andlsominmittee and the committee of the
regions. Action Plan on Adult learning. Brussels.

EU. 2007b. Key competences for Lifelong Learningirdpean reference framework.
http://ec.europa.eu/dgs/education_culture/publipidirning/keycomp_en.pdf

EU. 2007c. Resolutions of the council of 16 NovemB@07 on a European Agenda for
culture. 2007/C 287/0Dfficial Journal of the European Unia229.11.2007

EU. 2010a. SEC (2010) 114 final. Lisbon Strateggleation document. Commission Staff
working document. Brussels 2010-02-02

EU. 2010b. EU:COM (2010) 2020. ‘Europe 2020. Aatsgy for a smart sustainable and
inclusive growth’ Brussels 2010.03.03

EU. Undated. Civil society platform on access tdtwe. "Policy guidelines”. Access to
culture platform policy guidelines. Structured dgiie. EU — cultural sector.

24



Unpublished Documents
Gram. M. 2002. ABM. Samverkan mellan arkiv, bibdibtoch museer. En lagesrapport pa
uppdrag av regeringen fran Kungliga biblioteket krkivet, Statens kulturrad och
Riksantikvarieambetet.

Jamtli. 2002. Strategiplan 2003-2007. Jamtlands IMaseum. Ostersund.
Jamtli 2006.Strategiplan 2007-2010. Jamtlands Museum. Ostersund.

Jamtli. 2009a. Kommer du ihag? - Minnesupplevelsesocialpedagogikens tjanst.
Unpublished. Project proposal. Stiftelsen Jamtli.

Jamtli. 2009b. Verksamhetsberéattelse.
www.jamtli.com/core/files/9365.Verksamhetsberae@t02009. pdf

Jamtli. 2010. Jamtlis strategiplan 2011-2014. Wagldocument 2010-03-31. Ostersund

Kulturrddet. 2009. Kulturradet informerar om venkdeetsbidrag for regionala museer
avseende 2010.

Lansmuseernassamarbetsradd. 1998. Verksamhetslserattel 998-07-01—1999-06-30.
http://www.kulturarvsportalen.se/lsmny/pages/protbktml.

Lansmuseernassamarbetsrdd. 1999. Verksamhetslseratte000-06-30 — 2001-12-31
http://www.kulturarvsportalen.se/lsmny/pages/proibktml.

Lansmuseernassamarbetsrad. 2000. Verksamhetslseratte000-06-30 — 2001-12-31
http://www.kulturarvsportalen.se/lsmny/pages/protbktml.

Lansmuseernassamarbetsrdd. 2003. Verksamhetslseratte003-01-01 — 2003-12-31
http://www.kulturarvsportalen.se/lsmny/pages/proibktml.

Lansmuseernassamarbetsrad. 2004. Verksamhetslseratte004-01-01 — 2004-12-31
http://www.kulturarvsportalen.se/lsmny/pages/protbktml.

Lansmuseernassamarbetsrdd. 2005. Verksamhetslseratte005-01-01 — 2005-12-31
http://www.kulturarvsportalen.se/lsmny/pages/proibktml.

Lansmuseernassamarbetsrad. 2006. Verksamhetslseratte006-01-01 — 2006-12-31
http://www.kulturarvsportalen.se/lsmny/pages/proibktml

Riksarkivet. 2007. En utvecklingsplan for Landseekis regionala kulturverksamhet.
Stockholm

Utbildningsdepartementet. 2001. Debatten om desldinga larandet. Den nationella

konsultationen om EU kommissionens memorandum ownslalgt larande 2001.
Regeringskansliet. Utbildningsdepartementets siaiiit Rapport 5.

25



Digital material

Junestav, M. & Forslund, A. 2009. Historiska klublmen arbetsloshet. (2009-04-17) Radio
interview with Professor Malin Junestav, Uppsalavdrsity and PhD Anders Forslund, The
Institute for Labour Market Policy Evaluation. Edhrispinsson , J.
http://www.sr.se/sida/artikel.aspx?programid=40G&at=2773467

Literature
Andersson, P & Bergstedt, B. 1996. 'Om Foucaultpdidtskritik och sjalvomsorg'Livslangt
larande Ellstrom, P-E., Gustavsson, B& Larsson, S. Sttldematur. Lund. Pp 98-120

Artymowoski, D. 1986. ‘A calling and a change: woid for the handicapped at the royal
castle in WarsawMuseum Management and Curatorsbig Pp 159-162

Augusén. H. 2006Xpress on Trax. Report from a participant perspectMittuniversitetet,
Department of Education. Unpublished report. hitpubv.nckultur.org/media/Xpress.pdf

Barnett, R. 1999. ‘Learning to work and workingléarn’. Understanding learning at work
Ed: Boud, D & Garrick, J. Routledge: New York & Laon. Pp 29-44

Bengtsson, J. 2009. ‘National strategies for imm@eting Lifelong Learning (LLL) an
international perspective’. www.obs-pascal.com

Berglund, M. 2004.Pa flykt praxis och reflektioner Unpublished report. Jamtli.
http://www.nckultur.org/media/Paflykt.pdf

Billett, S. 1999. ‘Guided learning at workinderstanding learning at worked: Boud, D &
Garrick, J. Routledge: New York & London. Pp 151416

Billett. S. 2004. ‘Workplace participatory practsceConceptualiseing workplaces as learning
environments. The workplace as a learning environmeBt: Moore, DT. Emerald Group
Publishing: Bradford.

Borgstrom, B-M. 2003. Tidsresan. Lek och fantashgmedagogisk metod. Falth & Hassler
‘Varnamo.

Boud, D & Garrick, J. 1999. ‘Understanding of woldge learning’Understanding learning
at work Ed: Boud, D & Garrick, J. Routledge: New York &hdon. Pp 1-11

Cameron, F2005. ‘Contentiousness and shifting knowledge pgrast The roles of history
and science’. Museums in contemporary socielfeseums and Curatorshig0: 3. Pp 213-
233.

Cox, J. 1990. ‘Disabled persons: Libertas: Soundk, visions and imaginations, for people
with disabilities’.Museum Management and CuratorstiB Pp 311-312

Dehmel, A. 2006. ‘Making a European Area of Lifejohearning a reality? Some critical

Reflections on the European Union’s Lifelong LeagnPolicies’.Comparative Educatian
42:1. Pp 49-62.

26



Edwards, R. 2001. ‘Lifelong learning, Lifelong learg, Lifelong learning. A recurrent
educationLifelong Learning Fields, J. Taylor & Francis Inc: Florence, KY. i1

Edwards, R & Miller, N. 2000. ‘Go your own way: kibng learning and reflexive
autobiography in postmodernity’International Journal of Lifelong Educatiorl9:2.
Pp126140

Edwards, R. Ranson, S & Strain, M. 2002.’Refleyivibwards a theory of lifelong learning’
International Journal of Lifelong Educatidil:6 Pp 325-336

Ellerstrom, P-E. 1997. ‘’Livslangt larande’.  wwwgstarelationer.adm.gu.se/digital
Assets/1182/1182110_ellerstrom.pdf

Ellerstrom. P-E. 1996. 'Rutin och Reflektion. F@&éitningar och hinder for larande i dagligt
arbete’.Livslangt larande Ed: Ellstrom, P-E., Gustavsson, B & Larsson, tBdéntlitteratur.
Lund. Pp142-179

Engelbrektsson, B. 199Arkivarbetare vid Uppsala Universitet 1934-1980. &ndie av en
arbetskraftsresurs ur ett systemperspektippsala Universitet. Uppsala.

Field, J. 2004. ‘Lifelong Learning and cultural oge a European perspectiv€onference
on Lifelong Learning and New Learning culture, daal Chung-Cheng University, Chia-Yi,
Taiwan 1-2 October 2004.

Field, J. 2006a. ‘Guest Editorialournal of Workplace Learning8:6. Pp328-330

Field, J. 2006b. ‘Learning transitions in the Adlile Course: agency, identity and social
capital’. Conference of the European Society for resear¢harEducation of Adults Learning
Careers and Identities Network. Université de Lonva neuve. 7-8 December 2006

Field, J. 2009. ‘The future of Adult learning andc®l cohesion in ScotlandPaper
presented at the Holyrood Conference on the fubfikdult learning in Scotland: A demand-
led skilled strategy? Edinburgh 18 March 2009.

Frykman, J & Hansen, K. undateésjukskrivning och lokal kultur: Om bidrag och gersieap
i valfarden http://www.tryggvar.se/publikationer/sjukskriviginoch lokal kultur JF KH.pdf

Gable, E. 2006. How we study history museums: tiual studies at MonticelldNew
museum theory and practice. An introductiBd. Marstine, J. Blackwell Oxford.

Galla, A.2003. Transformation in South Africa: a legacy tvayed Museum International.
5:2 Pp 38-43.

Garrick, J. 1999. ‘The dominant discourse of Leagnat work’ Understanding learning at
work. Ed: Boud, D & Garrick, J. Routledge: New York &hdon. Pp 216-231.

Gustavsson, B.1996. 'Att leva och lara livet ut ivdlangt larande ur ett integrativt

perspektiv’.Livslangt larande Ellstrom, P-E., Gustavsson, B & Larsson, S. Sttliteratur.
Lund. Pp 48-72

27



Gustavsson, B. 1997. 'vad skall utbildning var#tiVuxenpedagogik i teori och praktik.
SOU 1997:158Ed: Mékitalo, A & Olsson L-E. Fritzes:Stockholm.

Hager, P. 1999. 'Finding good theory of Workplaearhing’ Understanding learning at
work. Ed: Boud, D & Garrick, J. Routledge: New York &hdon. Pp 65-82

Hallgvist, A. 2005.Arbetsliv och mobilitet — en forskningsoversiktbétsliv i omvandling
Arbetslivsinstitutets skrifter 2005:13. Stockholm

Hart, M. 1993. ‘Education or miseducative work: réigque of the current debates on work
and educationThe Canadian Journal for the study of Adult Edumaif:19 Pp 19-36

Holmgvist, M. 2006. 'Erkann ditt handikapp annaiddrar du a-kassanDN 2006-08-10.

Hoskins, B & Crick Deakin, R. 2010. ‘Competences fearning to learn and active
Citizenship: different currencies or two sides bk tsame coin?European Journal of
Education45:1. Pp 121-137.

Jabulensky, A. 1981. Impairments, disabilities,cheaps predicaments that can be overcome.
Museum internationad3:3. Pp 129-132.

Jarvis, P. 2007. ‘Globalisation, Lifelong learnimgd the learning society. Sociological
perspectives’Lifelong learning and the learning society Vol Routledge London & New
York.

Kaushik, R. 1999. 'Access denied: can we overcongabting attitudes’. Museum
International51: 3. Pp 48-52.

Leymann, H 19921 6nebidrag och mobbad. En svag grupps psykoso@sdbetsvillkor i
Sverige Solna.

Maguire, B.1998. City museums and their role in a divided camity: the northern Ireland
experienceMaking city histories in museuntsd: Kavanagh & Frostick, E. Leicester
University Press. London Washington. Pp 40-58.

Marcick, VJ, & Watkins. KE. 1999. ‘Envisioning newerganisations for learning’
Understanding learning at worled: Boud, D & Garrick, J. Routledge: New York &mhdon.
Pp 199-215.

Mason, D & McCarthy, L2005. ‘The feeling of exclusion’: Young peoplesgagtions of art
galleries Museum Management and curatorsBifal Pp 20-31

McGee, JL2005. Restructing South African Museums: Reality Rehtoric within Cape
Town.New museum theory and practice. An introductiech Marstine, J. Blackwell Oxford.

Modin, K. 1992. 'Arbetslésheten nar nya nivagidnstidninger1992-06-16.

Nijhof, WJ. 2005. ‘Lifelong Learning as a Europe&kill Formation Policy’. Human
Resources Development Reviéd. Pp 401-417

28



Nilsson, B. 1996. ‘Foretagsutbildning — anpassrinb/eller utveckling?Livslangt larande
Ellstrom, P-E., Gustavsson, B & Larsson, S. Stud@ratur. Lund. Pp203-226

Oliver. P. 1999. ‘The concept of Lifelong Learningifelong and continuing education. What
is a learning societyOlivier, P. Burlington USA: Ashgate Publishing

Pal, R.1998. Breaking down barriers of ignoranbtaking city histories in museurrisd:
Kavanagh & Frostick, E. Leicester University Pressmadon Washington. Pp 151-167

Pearson, A. 1984. ‘Please Touch: An exhibitionrafreal sculptures at the British Museum’.
Museum Management and CuratorsBig. Pp373-378.

Pépin, L. 2007. ‘The history of EU Cooperation e t-ield of Education and Training: how
lifelong learning became a strategic objecti¥airopean Journal of Educatiod2:1. pp 121-
132.

Rankema, A. 2006. Individual learning accountstrategy for lifelong learning3dournal of
Workplace Learnind 8:6. Pp 384-394.

Reddy, T.2007.From Apartheid to democracy in South Africa: A readof dominant
discourses of democratic transitidihe meaning of collective memory in South Afifich.
Stolten, HE. Nordiska Afrikainstitutet. Uppsala

Rentzhog, S. 2001.’Mina trettio adamten2002. Uddevalla. Pp 144-162

Rix, J. 2005. ‘Checking the list: Can model of Dowgndrome help us exploore the
intellectual accessibility of heritage sites$ernational Journal of Heritage Studid4.:4. Pp
341-356.

Rodéhn, C. 2008.ost in Transformation. A critical study of two $oéfrican museums
Unpublished PhD thesis. University of KwaZulu-Natiletermaritzburg.

Sandell, R, Delin, A, Dodd, J. Gay, J. 2005. ‘Begg&reaks and Heroes? Museum
collections and the hidden history of disabilityluseum Management and CuratorsBipi1.
Pp 5-19

Sidenbladh, E. 1991. Budgetforslag slar hart mateauSvD1991-01-18.

Simpson, M. 2006Revealing and concealing: Aboriginal Austrailew museum theory and
practice. An introductionEd Marstine, J. Blackwell Oxford.

Sivesind, J. 1981. ’'Sheltered employment to helpukler responsibilities.’Museum
inernational33:3. Pp 146-150

Sjogren, E. & Lundstrom, C. 200Miistoria pa riktigt — arkivpedagogik i praktikefralth &
Hassler: Varnamo.

Sjogren Zipsane. E. 2008fter Work — Kulturarv och larande for nya gamldnpublished
document.

29



SOU. 1997a. 'Vuxenpedagogik i teori och praktikungkapslyftet i fokus’SOU 1997: 158
Stockholm.

SOU. 1997b. "Aktivt I6nebidrag. Ett effektivare dtfor arbetshandikappade. Delbetéankande
av LOSAM- utredningen’. Arbetsmarknadsdeparteme®@u 1997:5 Stockholm.

SOU. 2000. 'Kunskapsbygget 2000. — Det livslangaridet’.SOU 2000: 28Stockholm.

SOU. 2002. 'Arkiv for alla - nu och i framtideneBinkande av Arkivutredningen Arkiv for
alla’. SOU 2002: 78Stockholm

SOU 2003. 'ArbetsKraft. Betdankande fran I|6nebidragsiningen’. SOU 2003: 95
Stockholm

SOU. 2009a. 'Betankande av kulturutredning@®U 2009:16Stockholm

SOU. 2009b. ’'Betankande av kulturutredningen. Félsgprogram’ SOU 2009:16.
Stockholm

SOU. 2009c. 'Betankande av kulturutredningen. Kmplblitikens arkitektur’ SOU 2009:16.
Stockholm

Svensk Forfattningssamling (SFS). 1971. 202. Lag wissa atgarder for att framja
sysselsattningen av aldre arbetstagare pa den dppriamaden’ No 1-422. Liber Allmanna
forlaget. Stockholm

Svensk Forfattningssamling (SFS). 1974: 13. 'Lagwssa anstallningsframjande atgarder’
No 1-366. Liber Allmanna forlaget. Stockholm

Svensk Forfattningssamling (SFS). 1974: 12. 'Lag amstallningsskydd’ No 1-366. Liber
Allmanna forlaget. Stockholm

Svensk Forfattningssamling (SFS). 1982: 80. 'Lagenanstéliningsskydd’ . No 1-568. Liber
Allmanna forlaget. Stockholm

Svensk Forfattningssamling (SFS). 1985: 276. 'Himorg om statsbidrag till skyddat arbete
hos offentliga arbetsgivare’ No 1-388. Liber Allnmé forlaget. Stockholm

Svensk Forfattningssamling (SFS). 1991: 333. 'Rdmorg om I6nebidrag’. No 1-767. Liber
Allmanna forlaget. Stockholm

Svensk Forfattningssamling (SFS). 1999: 132. Lagdntud mot diskriminering av personer
med funktionshinder. No 1-153. Liber Allmé&nna &iyét. Stockholm

Svensk Forfattningssamling (SFS). 2000: 630.Foiogdfor sarskilda insatser fér personer
med arbetshandikapp. No 467-1033. Liber Allmanmeagiet. Stockholm

Trygged, S. 1996. Arbetslds och medellds en stadieberedskapsarbete i Stockholm.
Stockholms universitet. Stockholm

30



Von Berger, I. 1991. Museioro for Lonebidr&yD1991-01-19.

Zipsane, H. 2007a. ‘Local and Regional developntierugh Heritage Learning’. www.obs-
pascal.com/hottopic.php

Zipsane, H. 2007b. ‘Cultural learning as key wardransition from social client to learner’.
The times they are a- changing — researching ttaors in lifelong learning — Conference
ProceedingsCRLL — Centre of Research in Lifelong Learnirigniversity of Stirling —
Stirling 2007

Zipsane, H. 2007c. ‘Local and regional developnténbugh heritage learning’. www.obs-
pascal.com

Zipsane, H. 2008. ‘Lifelong learning through hegi#eand art’;The Routledge International
Handbook of Lifelong Learnindzd. Peter Jarvis. Routledge: London & New YdikR& Pp.
173-182

Zipsane, H. 2010. Personal communication with @e&lbdéhn 2010-05-04. Ostersund.
Akerstrom, M-B. 2006. Halvtidsutvardering. Projektet K-maérkt. Integratioroch

rehabilitering Stiftelsen Jamtlands Lans Museum. Radgivningstaparbetsmaterial.
http://www.nckultur.org/media/Projektk-markt.pdf

31





